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                                           PREFACE 

 

            Arduous efforts had been made in the last five decades for the universalization 

of elementary education and to fulfill the mandate of the Indian Constitution. The 

National Policy on Education 1986 and 1992 also gave top priority to the 

achievement of universal elementary education. Many projects and programmes at 

the micro and macro levels had been undertaken in the past in this direction, but till 

today it could not be made achievable by all children as their birth rights.  

               In order to focus on the urgency of Universal Elementary Education (UEE), 

the programme called Sarva Siksha Abhiyan had been launched all over the country 

since 2000-01. To create conditions for achieving UEE, the elementary education of 

children had been included in the Indian Constitution as a fundamental right (As per 

86th Amendment Act, 1997) for all children in the age group of 6-14 years. Since 

then, Sarva Siksha Abhiyan has been striving to achieve universalization of 

elementary education in a time bound manner making free and compulsory for all 

children of 6-14 years age and satisfactory quality primary education for life. It has 

enabled to develop primary education by improving infrastructure facilities, school 

and family environment and by decreasing the rate of wastage and stagnation 

occurring in primary education. Thus, there is influence of Sarva Siksha Abhiyan on 

the progress of primary education in the country.   

 This thesis is a study to examine the effects of Sarva Siksha Abhiyan on the 

progress of primary education through its various programmes, activities and 

committees in Kamrup and Barpeta districts of Assam and it is meant for the partial 

fulfillment for the award of the degree of Doctor of Philosophy under the Education 

Department of Assam University, Silchar. The thesis is prepared after completion of 

different steps of the study and proper analysis of data. It comprises of 6 (six) 

chapters. The Chapter I - Introduction includes retrospection of the development of 

primary education in India, rationale of the study, statement of the problem, 

objectives of the study, operational definitions and delimitation of the study. Chapter 

II - Theoretical framework includes development of primary education in India (Pre-

independence and Post-independence period). Chapter III - Review of literature 



includes three heads viz. infrastructure facilities, family environment and 

implementation of Sarva Siksha Abhiyan. Chapter IV - Methodology includes the 

method of the present study, purpose, survey research cycle, questions, conceptual 

framework, instruments, data collection, target population, sampling design, tools, 

procedure, scoring and statistical treatment. Chapter V - Analysis and interpretation 

of data and in Chapter VI - Summary, major findings, discussion and conclusion, 

implication and suggestions etc. were given. 

           There might be some limitations in the different steps of the study which were, 

however, avoided as far as possible with the help of scientific methodology. 
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