CHAPTER 11

RABINDRANATH TAGORE PHILOSOPHY ABOUT THE
SANTINIKETAN AND SRINIKETAN

2.1 Introduction

Both Philosophy and Education are interdependently related to each other.
Philosophy determines the real destination towards which education has to go.
Philosophy determines the various aspect of education. We also find there are relation
between Philosophy and aims of education, Philosophy and curriculum, Philosophy
and methods of teaching and so on.

Rabindranath Tagore had a philosophy of life. He also had a philosophy of
education. He tried to apply his philosophy of education in Santiniketan and
Sriniketan school. So, his philosophical thought on education is very much relevant
with the educational system of Santiniketan school and Sriniketan school. We need to
know the philosophy of education of Rabindranath Tagore for better understanding

the educational system of Santiniketan school and Sriniketan school.
2.2 Phylosophy of Rabindranath Tagore

Rabindranath was born in a family of Brahmo-Samajist in Calcutta on May 7,
1861. He was the youngest son of his father Maharshi Devendranath. From his
childhood, he was imbibed with the spirit of universal culture and cosmic life of the

world. He was born in beauty, lived in beauty.

Rabindranath Tagore was not Philosopher in the conventional terms, because
he did not give any conclusion regarding the nature of man, world, God, freedom and
the like from logic or arguments, depending on rules of logic. He may however be
called a Philosopher in wider sense because he saw life steadily and saw at whole. He
did not explain truth and reality from the point of a metaphysician but from that of
Poet. So, he may be called Poet-Philosopher. In his thought there is very great
emphasis on personal realization. In “Religion of man” Tagore said, “I have already
made the confession that my religion is a poet religion. All that I feel about it is from
vision and not from knowledge. Frankly, I acknowledge that | cannot satisfactorily

answer any question about evil or about what happens after death. Nevertheless, | am
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sure that there have come moments in my own experience why my soul has touched
the infinite and has become infinitely conscious of it through the illumination of joy”.
Actually, a poet philosopher is not interested in arguments and logic, he has a
visionary, and therefore, communicates the truth that are revealed to him directly

through his poetic images.

Rabindranath Tagore was influenced by ancient Indian thought of the
Upanisads and the Vedanta. But that influence was not accepted by the poet in an
abstract fashion. Naturally, therefore, he came under the influence of Vaisnovism and
the teachers of Bhaktimargo. Tagore learns in Vaishnava and Christian doctrine rather

than Upanisads. He believed the world or nature in real not illusions.

Among the contemporary Indian philosophers of education, Rabindranath
Tagore is one who may be called a humanist in the strict sense of the term. According
to Rabindranath, man is the central truth in life. Man’s personality is dynamic and
ever-growing. The entire system of philosophy of Tagore was based on the
development of human life. He said, “There is only one history, the history of man.”
Tagore is indeed, a prophet of harmony. For him, man, nature and God are integrated
into one whole reality. Tagore insists on the kingship between man and nature.
According to him, man and nature are interdependent. He expressed in ‘Sadhana’,
“When a man does not realize his kingship with the world of nature, he lives in a

prison house whose walls are alien to him.”

According to Rabindranath, the human world is a necessary medium through
which God finds fulfillment of his power. It is not true that God only gives and man
receives the gift of God. It is equally true that God asks for something from man. |
came and you awake (ami elem bhanglo tomar ghum). This why Tagore expressed,
“My religion is the religion of man in which the infinite is defined in humanity.” @)
Although Tagore depends greatly on the Upanishads in expounding his concept of

God, yet his prediction is clearly towards Vaishnavism and Christianity.

Rabindranath successfully incorporated idealism into naturalism. He believed
in the absolute and immortal existence of God. But his God was a supreme and he
considered this world as his best creation. According to Rabindranath, God is one and
he has created human being and material world (nature). He regarded man as a

reflection of God. There is no distinction between man and man.
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Rabindranath Tagore was an individualist. He believed in the right and
freedom of the individual to shape his life in his own way. Tagore was a believer in
the creed of the Vedantic philosophy; and as such, he realized the fundamental unity
amids God, man and nature. He also believed that there is a spiritual bond which knits
together all human being into communion with God. Hence come his love of
mankind, love of nature, universal brotherhood, international understanding and so
on. Rabindranath strongly advocated to international amity. He gave much stress on
the cultivation of Universal brotherhood of mankind i.e. “Basudheiba Kuttumbakam.”
He expressed that all come from one source i.e. Brahma or God. God is manifested in
all without distinction of caste, creed, sex and origin. Hence all are one as God resides

in all men. Therefore he believed in brotherhood of men and fatherhood of God.

Rabindranath was a spiritualist. He laid stress on the spiritual development of
man. He imbibed Indian philosophy and literature. He advocated spiritual harmony
and Salvation of Soul. He says that the man’s soul must seek harmony with the God.

He recommended “Ananda yoga” for salvation a self-realization.

According to Rabindranath God is the object of love, hope and aspirations. He
feels certain urges of ours require satisfaction. This can be explained in term of

supreme.

Rabindranath believes in the reality of creation. God is the ultimate reality. He
is the basis of the universe. Creation is the expression of the Absolute. According to
Rabindranath, God find himself by creating.

Tagore’s internationalism was primarily neither economic nor political but
spiritual. His belief in the type of spiritual internationalism can be traced to his faith in
the fundamental unity of human being through Brahman. His internationalism was
closely interwoven with the concept of human brotherhood. Thus Tagore was at once
an individualist and an internationalist; he believed in individual and group cultures

but did not admit that national frontiers could be imposed on them.

Rabindranath Tagore wanted to make his country free and for this he
emphasized the need of economic and industrial development, social reforms,
integration and removal of untouchability together with social discrimination in all its

forms, belief and actions. So, Tagore was not only a philosopher and social reformer
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but also a great nationalist to the core. He also strongly advocated to international

amity. His preaching was to cultivate universal brotherhood of mankind.
2.3  Educational philosophy of Rabindranath Tagore

Educational philosophy of Rabindranath Tagore forms a part and parcel of his
philosophy of life. The early experience of Tagore had a profound impact on his
philosophy of life. So, educational philosophy of Tagore is also a reflection of it.
Educational philosophy of Tagore stands on the four pullers — Freedom, creative self-
expression, active communion with nature and men, and universal brotherhood. The
genesis of the ideal of freedom lies in his own experience as a child, and his
experience of the present system of education. Often he referred to his early education
in terms like the following “We had to sit like dead specimens of some museum
whilst lessons were pelted at us from on high like hailstones on flowers.” According
to him, the existing system of education was lifeless, colourless, dissociated from the
context of the universe. Existing system of education was divorced from the stream of
life and confined within the four wall of the classroom, education became artificial
and loses its value to great extent. So, Tagore believed that our first work is to bring
the child-mind in contact with nature. Rabindranath Tagore was in favour of granting
maximum freedom to children. Hence Tagore expressed that he who lost the child in
himself is absolutely unfit for the great work of educating the children. So,
Rabindranath was not in favour of imposing strict discipline of the traditional school
master. Tagore insisted on freedom to children in education. There should not be
restriction on their thinking, they should be given freedom and opportunities to think
and express their feeling and emotions. He recommended a free and a natural
atmosphere for children. Through contact with nature the child’s introduction to the
great world of reality will be easy and joyful. So, children should be given

opportunity to learn freely and spontaneously from the book of nature.

Tagore has given stress on creative self-expression. Actually, children’s real
abilities and skills, thoughts and feeling cannot be shown in mere language of world,
but some children may express their excellence through creative works. Tagore
believes in the education of the whole man. He gives much emphasis on handwork.
Rabindranath expresses that if the education of the body does not proceed along with
the education of the mind the latter cannot gather strength. Tagore expressed that we
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should know the great task of our educational efforts in our institution which is to
provide for the education of the mind and all the senses through various activities.
The activities of the child are nothing but reveal the self-expression of the children.
They enjoy the joy of creation through the joy of their play, which leads the various
performances of the child. Actually, Tagore did not attach much importance on the
intellectual works, but suggested the activities leading to the expression of the child.
According to Tagore, hand work and art are the spontaneous overflow of own deeper
nature and spiritual magnificence. Hence, with the intellectual work, Tagore

emphasized upon various activities like music, hand work, art and dramatics.

Tagore emphasized on active communion not only with nature but also with
man and somewhere in his writings he said that next to nature the child should be
brought into touch with the stream of social behavior. So, children should be given
plenty of opportunity for social contact so that the behavior of the children may be
socialized. School should give provision to the children for co-operative ventures not
only in the field of intellectual education but in all forms of educational activities.
Tagore also emphasized on internationalism or universal brotherhood. Tagore wanted
to establish intimate rapport between the east and the west. Education, thus, promotes
inter-cultural and inter-social understanding. This will pave the way for unity of

mankind.

Tagore considered the man as a spiritual being whose business is to develop
his inner life through contemplation, meditation and social work. Tagore expressed
that there is need of giving the child moral and spiritual education. These training

would lead towards the child’s formation of character.

Regarding school environment, Tagore expressed that the school should be
such a way that discipline prevail everywhere in the school environment. No physical

punishment should be given.

Tagore recommended mostly creative works for children in education. He
wanted science should be taught at higher level. Now-a-day we are talking so much of
work experience or socially useful productive work. But Rabindranath Tagore in the
beginning of twentieth century introduced craft like book binding, carpentry,
weaving, music, painting, drawing, gardening, sewing etc. Although he was not in

favour of book learning yet he suggested the study of language, literature, history,
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geography, science, music, art etc. Tagore’s scheme of education in Visva Bharati is
residential in nature emphasizing on a social and community living which enables the

students to discharge civic responsibilities in later life successfully.

Tagore wanted the children to learn in free natural conditions. According to
him the education should happen in calm place without the interference of the

material and mechanical life. He wanted to impart education in a natural setting.

Tagore was a strong opponent to strict and rigid discipline. He expressed that
the child should be taught in an atmosphere of complete freedom which will facilitate
proper development of personality. His creation ‘VISVA BHARATI’ is a centre
which provides full freedom to children. In a free, complete and creative atmosphere,
the child is automatically disciplined. Tagore believed in self-discipline. There

should be no imposition or control from outside.

Tagore attached a dignified position to the teacher. The teacher, according to
Rabindranath is like an ancient Guru or Rishi. He should have love, sympathy and

affection for children. He should poses ideal character.

Tagore believed that truth, beauty and goodness are so closely interrelated that
their implications cannot be understood in separation from each other. He described
Santiniketan as the place of “Sundara” the supreme beauty illuminated with ‘Kalyana’
— the supreme goodness “Sundarera Pada Pithatale jekhane kalyana deep jawale” — (It

is at the lotus feet of the Supreme Beauty where the lamp of supreme goodness is lit).

Tagore evolved a new scheme of education based on the concept of freedom,
joy and activity. Establishment of Santiniketan is an unique experiment in the history
of Indian education. Through it, Tagore has established that India is still in a position
to show light to the world by reviving its ancient spirit and wisdom, philosophy and

way of living. This is Tagore’s unique contribution to the world of education.
2.4 Philosophy of Rabindranath Tagore on Santiniketan School

Rabindranath Tagore was disgusted with the British system of education of his
days. At that time, Schools were like prison house. There was no scope of bringing
cheer to the young learner’s mind. In this system two vitaminal factors joy and

freedom were unknown to young learners. The total environment was very much
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suffocating and frustrating to Rabindranath Tagore. This heartless educational
environment made Rabindranath bound to run away to the safety of his home never to
go to school again. Santiniketan was born out of this rebellious spirit. A school must
be something of a home - that was Tagore’s basic concept. His school was primarily
to give his pupils at a homely feeling. According to Rabindranath, the British system
of education was dull, mechanical, bookish, based on cramming, dominated by
examination, lifeless, joyless and useless. So, Rabindranath Tagore established
Brahmacharyashram (Santiniketan school) in 1901 at Santiniketan Ashram with the
consent of his father Devendranath Tagore. Rabindranath Tagore created a unique
institution to fulfill his dream of an ideal system of education for children. The
Brahmacharyashram is presently known as Patha Bhavan or Santiniketan school.
Basically, it is a residential school. The residential life of a student got a high

importance in the political philosophy of Rabindranath Tagore.

Tagore’s philosophy of education gave much stress on both theory and
practice. For developing creative thinking in the mind of the children, introduced
practical based subject like drawing, painting, dance, handicraft etc. in Santiniketan
school. Tagore created a learning environment in Santiniketan School through
curricular and co-curricular activities. According to Rabindranath, both the process of
learning and the process of living should go hand in hand. He wanted that learning in
Santiniketan would be a creative process. There should have a balance between
Ananda and Tapasya.

In Santiniketan school, throughout the year the beautiful festivals held which
has tremendous impact in the mind of children both in the aesthetical and in the
spiritual sense. We find the total atmosphere of Santiniketan has an acculturing effects
upon the young children, upon the teachers and other members of the Ashrama
community. In Santiniketan school, we find open air classes under trees, joy of self-
expression, the excellent creative performance of children, close teacher-student

relationship which reminds us the ancient days’ “Topavana” education system.

According to Rabindranath, learning in Santiniketan should be creative
process. In Santiniketan, opportunities were provided for the development of
creativity in children. Here art and music were part of school curriculum. Students

took part in dramatic performances, literary assembly and in festival like
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Vasantotsava (Spring festival), Varsamongal (Welcoming the monsoon) and other
seasonal festivals which were highly aesthetic in nature. There were other festival of
high social significance like the ‘Viksha ropana’ (tree plantation) and Silpotsava (craft

festivals) in Santiniketan and Sriniketan.

Santiniketan has an atmosphere of joy, joy in learning, joy in teaching, joy in
dancing and singing. Rabindranath Tagore is the source of this joy. Actually
Santiniketan stands for the fullness of expression which is the source of its joy.
Tagore’s philosophy of life itself was based on the concept of play. Play had an
important place in his educational thinking. He did never accept the idea of splitting
between work and play. To Rabindranath, joy and happiness of the child was a matter

of deep educational significance.

Rabindranath Tagore advocated strongly on self-sufficiency. In Santiniketan,
young children were encouraged to do their own work like cleaning room, washing
dishes etc. Moreover, young children in running the kitchen, looked after the
sanitation of the place, organized their games and sports, performed social service for

the village people.

Development of creativity was an important aspect of Tagore’s concept of
education. In his school, an open atmosphere was maintained. There were provisions
for participation of student in all form of creative performances. Opportunities were
given to student to join in creative performances according to their own inclination. In
Santiniketan school, children’s real abilities and skills, thought and feeling cannot be
shown in mere language of words, but some children may express their excellence
through creative works. Tagore believes in the education of the whole man. He gives
much stress on hand work. Rabindranath expresses that if the education of the body
does not proceed along with the education of the mind the latter cannot gather
strength. He expresses that the great task of our educational effort in our institution is
to provide for the education of the mind and all the senses through various activities.
The activities of the child are nothing but reveals the self-expression of the child.
They enjoy the joy of creation through the joy of their play, which leads the various
performances of the child. Rabindranath Tagore did not attach much importance on
the intellectual works, but suggested the activities leading to the expression of the
child. According to Rabindranath, hand work and art are the spontaneous overflow of
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our deep nature and spiritual magnificence. Hence with the intellectual work, Tagore

emphasizes upon various activities like music, handwork, art and dramatics.

Tagore gives much stress on active communion not only with nature but also
with man and somewhere in his writings he has said that next to nature the child
should be brought into touch with the stream of social behavior. So, children should
be given plenty of opportunities for social contact so that behavior of the children may
be socialized. School should give provision to the children for co-operative ventures
not only in the field of intellectual education but in all forms of educational activities.
Children of Santiniketan were engaged to go to villages, collect information about
various aspects of rural life and do some kind of social work for the benefit of village
people. Santiniketan school always encourages freedom of thought and speech,
freedom of self-expression in creative activities. Moreover, in Santiniketan, nature
study, outdoor activities, group activities are encouraged for the purpose of cultivation

of the freedom of intellect.

Rabindranath Tagore has recognized the value of Science in his school. In
Santiniketan, there was science laboratory in those days which is quite amazing.
Santiniketan school can boast of a telescope for watching. Life of the students at
Santiniketan was very simple. But they had a feeling of richness which evolved a new
aesthetic value in which beauty was wedded to simplicity. This is the great

contribution of Rabindranath to the cause of education.

Now-a-days, we are talking so much of work experience or socially useful
productive work. But Rabindranath Tagore in the beginning of this century introduced
crafts like book binding, carpentry, weaving, music, painting, drawing, gardening,
sewing etc. Although he was not in favour of book learning yet he suggested the study

of language, literature, history, geography, science, music, art etc.

Tagore scheme of education in Santiniketan is residential in nature
emphasizing on the on a social and community living which enables the students to

discharge civic responsibility in later life successfully.

In Santiniketan, there are Patho-Bhavana, Siksha-Bhavana, Vidhya-Bhavana,
Kala-Bhavana (School of fine art) and Sangit-Bhavana (School of music and Dance).

Music and art were being taught at Kala-Bhavana from 1921. Tagore expressed that
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the teaching of Indian music and art would be the two important limbs of Visva-
Bharati when it was established. Sangit-Bhavana as a separate faculty was established
only in 1933. Hindusthani, Rabindra Sangit, Manipuri, Clasical music, South Indian
dances, the teaching of Israj, Sitar and the table were included in the curriculum of
Sangit-Bhavana. In Kala-Bhavana, subject like painting, sculpture, wood-craving,
lithography, alpana or floor painting, needle work, Batik or wax painting and leather
work were included in the curriculum. Cheena-Bhavana, Hindi-Bhavana were added
to Visva Bharati in 1930’s. The courses at Cheena-Bhavana were Chinese language,
literature, philosophy, history and culture. The department of Hindi studies, Hindi
Bhavana was established with the aim to link Santiniketan with the literature and

philosophies of other Indian regions through the medium of Hindi.

The three eminent persons, Rabindranath Tagore, Surendranath Kar and
Nandalal Bose contributed much for the development of infrastructure of
Santiniketan. They were men of refined taste. Rathindranath Tagore was a master
craftsman — designer of great creative talent. Nandalal Bose, the eminent artist joined
Santiniketan in 1919 as a teacher of Kala-Bhavana. He became Adyaksha of Kala-
Bhavana in 1922. He was a cousin of Surendranath Kar. Nandalal Bose put himself
heart and soul into the building up of Kala-Bhavana. Art and music had always
occupied an important place in Rabindranath’s ideas of education and in 1918 he
succeeded in establishing the Kala-Bhavana the school of Art and Music as an
essential part of educational institution in Santiniketan.

Actually, ‘Kala-Bhavana’ plays a critical role behind the progress of
Santiniketan handicrafts. Four years after the foundation of Kala-Bhavana, the
department of Visual handicraft namely ‘Bichitra’ was started under the guidance of
Protima Devi and French artist Andre Chapels. Later on ‘Bichitra’ became Shilpa
Sadan. Artists from neighbouring villages were brought to ‘Bichitra’ to learn from
them and to make them learn. In order to make these artists self-dependent, they were
organized and ordered for collecting their art object. We cannot forget the sincere and
continuous effort of Rathindranath Tagore in the advancement of Santiniketan
handicrafts. He was the first to include leather craft in handicrafts in the year 1930.
Rathindranath learnt leather craft in London and coming back to Santiniketan he
moulded the craft in his own way. Its influence could be seen in the works of the

hermitages. Apart from Rathindranath Tagore, Protima Devi, Andre Chapels and
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Indusudha Ghose, contribution of many hermitages is undesirable in the field of
handicrafts in Santiniketan. To name a few among them are Gouri Bhanja, Jamuna
Sen, Sukumari Devi and Amala Bose with the effort of these hermitages handicrafts is
advancing towards more and more progress keeping its tradition and unique identity.

Nandalal Bose expressed his feeling about the educational environment at
Santiniketan very nicely. He expressed “Plainly speaking our stay at Santiniketan
should be just like living in a big joint family, all-for-one and one-for-all. Gurudeva
also wanted it that we should grow in a homely atmosphere of family relationship and

co-operation.”
2.5  Philosophy of Rabindranath Tagore on Sriniketan School

The idea of Sriniketan grew in the mind of Rabindranath Tagore when he was
looking after the family estate in Shilaidah and Potisar in undivided Bengal. That was
Tagore’s first exposure to village life. Rabindranath said, “The people used to come to
see me, and my door was always open for them — morning, noon, evening or night,
they were never forbidden ...... gradually the sorrow and poverty of the villages

became clear to me, and began to grow restless to do something about it.”

In 1912, Rabindranath Tagore bought the Surul Kuthibari for ten thousand
rupees from Narendra Prasad Sinha of Raipur. It was a old building where
Rabindranath Tagore wanted to solve his plan for rural reconstruction in the
surrounding villages. In 1913, Santosh Mitra, a teacher of Santiniketan a school was
sent to live in the Surul Kuthibari. There Santosh Mitra started some agriculture and
established contact with the neighbouring villages. In 1921, C.F. Andrews and Nepal
Chandra Roy as well as some boys from Santiniketan went to villages to preach non-
cooperation and had camped in the Surul Kuthibari. Rabindranath strongly expressed
that villages in the country ought to be built up to be completely self-sufficient and
should be able to supply all their own need. At the end of 1921, Leonard Elmhirst

came from England and joined in Santiniketan.

On 6™ February, 1922, a department of agriculture and a centre for rural
reconstruction were started in Surul village, two miles away from Santiniketan called
Sriniketan. Kalimohan Ghosh, Gourgopal Ghosh, two teachers from Santiniketan
along with ten students started the work with EImhirst at Sriniketan. In Sriniketan, the
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Education Department consists of two branches : The siksha-satra or the ideal school
for village boys where boys belonging to all Castes received education from about the
age of eight; and Siksha-Charcha Bhavana which is a training school for village
teachers. Sriniketan has been training up the village people in the field of crafts with a
new technique for developing their ability and making them more skilful so that their

Production centre made marketable.

Regarding the objectives of establishing Sriniketan Tagore expressed that the
objective of Sriniketan was to bring back life in its completeness into the villages
making them self reliant and self respectful, acquainted with the cultural tradition of
their own country and competent to make an efficient use of modern resources for the

improvement of their physical and economic conditions.

VISVA BHARATI Bulletin No.6, published in a book in 1928, highlighted the

objectives and main principles of Sriniketan activities. These are given below :

1) “To win the friendship and affection of villagers and cultivators by
taking a real interest in all that concerns their life and welfare and by
making a lively effort to assist them in solving their most pressing

problems;

2) To take the problems of the village and the filed to the classroom for

study and discussion and to the experimental farm for solution.

3) To carry the knowledge and experience gained in the classroom and
the experimental farm to the villagers, in the endeavour to improve
their sanitation and health, to develop their resources and credit, to
help them to sell their produce and buy their requirements to the best
advantage; to teach them better methods of growing crops and
vegetables and of keeping live-stock; to encourage them to learn and
practice art and craft; and to bring home to them the benefits of

associated life, mutual and common endeavour.

4) To work out physically and all-round system of elementary education
in the village based on Boy Scout ideal and training. With the object of
developing ideas of citizenship and Public duty such as may appeal to

the villagers and be within their means and capacity.
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5) To encourage in the staff and students of the department itself a spirit
of sincere service and willing sacrifice in the interest of and on terms
of comradeship with their poorer, less educated and greatly harassed
neighbours in the villages.

6) To train the students to a due sense of their own intrinsic worth,
physical and moral and in particular to teach them to do with their own
hand everything which a village house holder or a cultivator does or
should do for a living, if possible, more effectively.

7) To put the students in the way of acquiring practical experience in
cultivation, dairying, animal husbandry, poultry keeping, carpentry and
smilhing, weaving and tannery in practical sanitation work and in the

art and spirit of co-operation.

8) To give the students elementary instruction in the sciences connected
with their practical work, to train them to think and observe accurately
and to express and record the knowledge acquired by them for their
own benefit and for that of their fellowmen.”

At Sriniketan, the Silpa Bhavana attempts to revive old cottage industries as
well as to introduce new ones which may suit local conditions. One of the major
efforts of Sriniketan was in setting up co-operative societies. Actually Rabindranath
Tagore realized that a universal education is very much necessary for the regeneration
of the Indian villages. That is why he started the Sikhsa-satra, experiment at
Sriniketan. Its aim is to give an all-round training to the number of boys so that they
have completed their training they may go back to their respective villages and carry

on the work of rural reconstruction together with the trade they have learnt.

Sriniketan’s activities have different approaches. First, the emphasis on
importance of Sriniketan as a centre from which rural reconstruction services would
overflow into the villages and second, the emphasis on Mahidpur and its scout
movement. One was contemporary to the other. Besides these two approaches,
education is itself became a mojor part of the Sriniketan organization in the 1% decade
of its existence. There were different levels at which education was imparted. The
Brati-Balak method was one. This method was to awaken in the mind of the village

elders, torn by dispute among themselves, the need for co-operation as well as to
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remove from their minds suspicion over Sriniketan. In the decade of thirties there
were Brati-Balaka organization in nineteen villages. At Sriniketan itself there were
two different educational institutions, the Siksha-satra (1924) for villages boys, the
Loka-siksha Samsad (1936) for those who wanted to study without going to school
and college, the Siksha-charcha Bhavana (1937) for village school teachers and

Diploma (1922) in Rural Reconstruction college students.

The fundamental premise of the Sriniketan education was in its teaching of
handicrafts. These include leather work, weaving, book binding, needle work, pottery,
wood carving, lacquer craft, durries making and block printing. The learning of at
least one of these handicrafts was compulsory for the students in all the departments.

Handicrafts were taught in Silpa Bhavana.

Regarding primary object of Siksha-satra, Rabindranath said that the primary
object of an institution of this kind (Siksha-satra) should be to educate one’s limbs
and mind not merely to be in readiness for all emergencies, but also to be in perfect

tune in the symphony of response between life and the world.

Rabindranath Tagore wanted that, along with cultivation of knowledge, the
students would do manual labour as well, and they should not be ashamed of it. In
Sriniketan, variety of Programme like Agriculture, Model farm, a dairy, a cottage
industry, handicrafts etc. included in the curriculum so that students might come out

with more accomplishment and ability.

The poor students from villages come to study in Sriniketan. They acquire
knowledge and skills in practical field. Here theory and practice both go hand-in-
hand. According to Rabindranath, the students must be provided with joy out of their
creativeness. Sriniketan has been training up the village craftsmen in better techniques
of production and creating market for selling their products. Silpa-Sadan is a section
where students and poor village people come and join the programme and produce
sarees, polleries, Batik materials etc. which are marketable and profitable. As a result,
poor village people are made fit to stand on their own feet. Village people can remove

their sorrows and poverty joining in the work field under Silpa-Sadan.

Tagore’s ideas in rural reconstruction is being actualized through his

institution Sriniketan. He gave much stress on some important points :
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Life must be developed in all its varied aspects. The people must be induced to
expert themselves. Rural life must again be made cheerful. An all-round regeneration
of village life with the active co-operation of the people so that life in the village may

again radiant with joy.

The education of Santiniketan and Sriniketan give much stress on value
education. The education system of these institutions help much to promote values in
students to make them socialized, to develop creative attitude, to relate people with

nature, to promote relation between man and man.

Actually, Siksha-satra is a residential school for village boys drawn from the
neighbourhood. Its aim is to give all-round training to a number of boys so that they
have completed their training, they may go back to their respective villages and carry

on the work of rural reconstruction together with the trade they have learnt.
The main activities of the Siksha-satra are :

i) Industry (Weaving, Carpentry, Book binding and Leather work)
ii) Gardening.
iii) Health and Sanitation
iv) Commissariat and General management.
v) Sports, games and Brati-Balaka.
vi) Educational trips to places of interest.
vii) Literary society.
viii) A monthly manuscript magazine “Chesta”.

ix) The three R’s.
Actually, Siksha-satra was started at Santiniketan in the house of Santosh
Chandra Mozumder who took over the charge of it. In 1927, Sikha-satra was shifted

to Sriniketan from Santiniketan. Learning by doing had been more of a theory at

Santiniketan and Sriniketan. It was going to be an actuality with the children.

Curriculum of Sriniketan : In the beginning only one hour was devoted to
the study of the three R’s. The rest of the time was spent in gardening, excursions,
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studying nature, collecting wild flowers and medical herbs learning to do household

works with their own hands.

In 3" November, 1926, Santosh Chandra Mozumder passed away at 41. In
July, 1927, Siksha-satra is shifted to Santiniketan. Premchand Lal took over the
charge of Siksha-satra. He continues till he leaves for England in 1929.

Activities of Siksha-Satra Industry : Each boy takes up a craft according to
his interest and aptitude and according to the extent to which he can successfully
follow it and earn a decent living. Each craft is considered as a project and treated
accordingly; each project is further divided into units of work according to different
process of the particular craft. For example, in weaving the different process such as
ginning, carding, spinning and the weaving of different clothes are considered as unit.
With all, these are connected with the history and evolution of the weaving industry —
even the evolution of man in the use and manufacture of different kinds of cloth —
where their raw material is to be found, how and by whom they are produced — their
production in India (the raw materials and finished articles) — the import and export of
raw materials — the countries to which they are exported — the people living in these

countries etc.

Gardening : Gardening is also run on the same lines as any of the crafts. The

inclusion of gardening is rural education is natural and quite obvious.

Some of the objectives of gardening are :

1) To provide an appreciation and interest in this healthy occupation to
village children at a very early age — to teach them how to make the
surroundings of their homes look beautiful and make profitable use of

all the available land by growing vegetables.

2) To give a scientific knowledge and practical experience to these village
boys in growing different kinds and varieties of vegetables and fruits

for their own use and for marketing.

3) To teach them about the different seasons and the conditions in which
the different crops are grown and the prices of the vegetables at
different times of the year so that they may know what crops they

ought to grow and at what time of the year.
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4) To provide for a study of nature in its various aspects.
5) To provide for discipline which is very necessary for a good gardener.

6) To provide for a study of drawing arithmetic, geography and very other
subjects which may have a bearing upon gardening.

Health and Sanitation : Great stress is laid on the health of the boys. They
are taught to form proper health habit about malaria and its control, First Aid and

village Sanitation.

Sports, Games, and Brati-Balaka Activities : Regular exercise is one of the
important features in keeping one’s health. Sports and games are also included in the

Programme for teaching the boys how to use their leisure.

Brata-Balaka activities also improve the physique of the children, foster team
spirit and produce all-round development of the boys and create in them the spirit of

Social service.

Educational trips to place of interest : These trips have been found to be
very important in the education of village education. They provide for a knowledge of
the outside world and give them a broader outlook of life. They also give opportunity
to come in contact with people outside their own villages. During these excursions,

the boys learn a good many valuable lessons which cannot be taught in the classroom.

Literary Society : The boys arrange and hold bi-monthly meetings of their
literary society. They conduct their own meetings. The teacher attend these meeting

but as mere visitors. Thus they get an opportunity in the art of public speaking.

Running A Monthly Manuscript Megazine - CHESTA : A monthly
manuscript magazine called ‘Chesta’ comes out every month. It provides for creative
work of all kinds and gives the boys opportunity to express themselves through

writing on different subjects.

In this way an attempt is being made to give an all-round education to village
children and provide them with training which will not only enable them to earn a
decent livelihood, but also equip them with necessary training with which they may

help to improve the rural life of Bengal in all its aspect.
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2.6 Conclusion

Rabindranath Tagore was a man of action. He wanted to give practical shape
by implementing his philosophy of education in Santiniketan and Sriniketan. He gave
emphasis on both theory and practice in these institutions. According to him,
whatever a child learns in the class must be tested in practical field. He also gave
much importance on developing creative attitude in child. At that time students were
given training in home crafts like cleaning of rooms, washing clothes, cooking etc.
and in house crafts like weaving, paper making, dying, tailoring, carpentry, book
binding etc. in outdoor crafts Rabindranath Tagore introduced festivals like
Halkarshan (Cultivation), ‘Silpotsava’ (Craft festival) etc. in Santiniketan and

Sriniketan which have deep social, moral and spiritual significance.

Rabindranath was very much successful in concretizing his philosophical

thought of education in Santiniketan and Sriniketan.
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Plate 2.1 : A student perched comfortable on a tree

44



Plate 2.2 : Open air classes in Santiniketan
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Plate 2.3 : Open air Class

Plate 2.4 : Gurudev closed to the village children
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Plate 2.6 : Brikhoropan Utsav
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Plate 2.7 : Rabindranath Tagore in Sriniketan
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Plate 2.8 : Sawtal women sales her clay modelling work in poush mela
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Plate 2.9 : Rabindranath, Mahatma Gandhi, Nandalal Bose in Kala Bhavana
Santiniketan
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Plate 2.10 : On the steps of the ‘House in Chicago’ Rathindranath Tagore,
Rabindranath, Protima and Mrs. Moody, 1913.
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Plate 2.13 : Upashna griho ( Meditation temple)

53



Plate 2.14 : Class room in Santiniketan
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Plate 2.15 : Entrance of Sikha satra Sriniketan
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Plate 2.16 : Basanta Utsav
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